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Lesson 1: Immigration in Late 1800s – Early 1900s

Rationale

Instructional
Procedures

American has had much ambivalence over the years concerning
immigration. While desiring them as workers, there has been much
anxiety about who should be allowed in, and how many should be allowed
in. The late 1800s – early 1900s was a time of enormous influx of
immigrants to the U.S., with major shifts in where most of the immigrants
were originating. Why would or should this matter?
Inquiry Question: To what extent does immigration have a positive
impact on America?
Opening (10 minutes):
1. Teacher reads to the students the Inquiry Question: To what extent
does immigration have a positive impact on America?
2. Students will first individually write their ideas down. The teacher will
then ask students to share their responses to the question along with their
arguments inclusive of specific examples. They may draw from the quotes
of prominent Americans from throughout the years that draw upon moral,
political, economic, and social factors.
Engagement (40 minutes):
3. The teacher will give a brief lecture on the background of the debate
over immigration in the United States and how it has varied over time and
often divided Americans. The students will familiarize themselves
through a close read about immigration and with various perspectives on
the matter throughout the years (This can be done for homework prior to
the class) The quotes provided should enhance their perspective of the
impact of the immigration on the nation.
4. The teacher will provide the students with a hypothetical scenario
whereby they must make a decision taking into consideration the
legislation and the personal, economic, moral, social, and political issues
of the times.
5. In consultation with their peers, the students will wrestle with the above
scenario and develop a plausible resolution. How they propose to resolve
the matter should be supportable and defensible in all respects. They will
be allowed to “reposition” following comments from their classmates on
the matters.
6. Finally, each student will complete individually a daily assessment at
the completion of the lesson.
Closure (10 minutes):
7. Students will engage in a discussion of their written responses as part of
a completion of lesson assessment which they will have completed

independently.
Accommodations will be made for those students requiring such per their
IEP.
Assessment

Students will complete a common daily assessment which will assess their
ability to apply knowledge of the concepts (DOK 4) as they learn about
the possible impact on the common man as a result of immigration
including the political, social, economic, and moral issues of the era.
Question: “Why is immigration good for America?”

Reflections

Student Work Sample 1 – Approaching Proficiency:
Student Work Sample 2 – Proficient:
Student Work Sample 3 – Exceeds Proficiency:
Appendix:
https://www.gilderlehrman.org/history-by-era/rise-industrialamerica-1877-1900/immigration-and-migration

MAKE A DECISION
It is early 2016 and you migrated south from Michigan in 2011 at the height of the Great Recession to the
Orlando area where your spouse’s family owns a substantial amount of land. You are originally from Ohio
where your parents moved to from Connecticut, prior to your birth. You have had some financial difficulties
over the past five years, since your arrival to Florida. You have been notified that your great uncle, H. Wilde
Morley Green, has just died and left you, and your brother and sister, two factories located Connecticut, one in
the Bridgeport area and the other in Norwalk, and a ranch and farm in Arizona.
The factory has seen phenomenal growth over the past 20 years, generating tremendous profits and each
employing about 500 low skilled workers. Your great uncle generally spent half the year in Stamford, where
he was a prominent citizen and a member of the First Congregational Church and other significant
organizations. The other half of the year was spent in Arizona along with his wife, Mari (short for Maricopa,
which is where her grandparents originally settled). Mari and her family are very proud of their Arizona
ranching roots. Until his untimely death, Uncle Wilde and Aunt Mari still owned over 10,000 acres that
remain an active ranch and farm, where cattle and horse ranching are considerable, and cotton, hay, and
lettuce are the primary cash crops and utilize the labor of 50 year round employees and 500 seasonal
employees. Some of the employees have work visas. Two of Mari’s sisters have been disowned by her family,
who are also considered to be major ranchers and farmers of Arizona, due to their thirty year involvement in
the pro-immigration rights movement.
The factories in Connecticut produce a low cost “cloth” that is used for clothing made in developing countries
by low wage laborers. Most of its employees are immigrants, including some who may be undocumented.
You have been seriously thinking about becoming a Muslim, since your new spouse has already converted to
that faith. Your brother lives in Boston where he has been active in the pro-immigration rights movement
and, as such, often comes in contact with the likes of Arturo Rodriguez, President of the United Farm
Workers. Your sister lives in Washington, D.C., where she and her husband recently are social workers at a
community center whose main constituency are immigrants.
What options do you have?
What would you ultimately do? Why?
What may be the consequences of your decision?
How may your decision impact the others in your family?
Consider the background information you have read about immigration, along with any social, moral,
political, economic, and personal matters, in reaching your decision. There is not necessarily a right or wrong
answer. However, you MUST be able to defend and support your decision.

Quotes on Immigration – Yesterday and Today

“Every immigrant who comes here should be required within five years to learn English or
leave the country.”
― Theodore Roosevelt
“A nation that cannot control its borders is not a nation.”
― Ronald Reagan
“We asked for workers. We got people instead.”
― Max Frisch
“Your life depends on a random stranger who could kill you, will probably disrespect you,
and will most likely pay you much less than you deserve. But even those prospects are
better than the ones you used to have. This is the life of los jornaleros – the day laborers.”
― Gustavo Arellano, Ask a Mexican
“My mother did not want to go to America: this much I knew. I knew it by the way she
became distracted and impatient with my sister, by the way she stopped tucking us into bed
at night. I knew it from watching her feet, which began to shuffle after my father announced
the move, as though they threw down invisible roots that needed to be pulled out with each
step.”
― Catherine Chung, Forgotten Country
“In the first place, we should insist that if the immigrant who comes here in good faith
becomes an American and assimilates himself to us, he shall be treated on an exact equality
with everyone else, for it is an outrage to discriminate against any such man because of
creed, or birthplace, or origin. But this is predicated upon the person's becoming in every
facet an American, and nothing but an American...There can be no divided allegiance here.
Any man who says he is an American, but something else also, isn't an American at all. We
have room for but one flag, the American flag... We have room for but one language here,
and that is the English language... and we have room for but one sole loyalty and that is a
loyalty to the American people.”
― Theodore Roosevelt
The promise of America is one immigration policy for all who seek to enter our shores,
whether they come from Mexico, Haiti or Canada, there must be one set of rules for
everybody. We cannot welcome those to come and then try and act as though any culture
will not be respected or treated inferior. We cannot look at the Latino community and
preach one language. No one gave them an English test before they sent them to Iraq to
fight for America. ―Reverend Al Sharpton
I don’t see how the party that says it’s the party of the family is going to adopt an
immigration policy which destroys families that have been here a quarter century. ―Newt
Gingrich
Immigration is not just compatible with but is a necessary component of economic
growth. ―U.S. Rep. (R-WA) Dave Reichert
Everywhere immigrants have enriched and strengthened the fabric of American life. ―John
F. Kennedy

Lesson 2: Immigration and “Racial” identity in
America
Rationale

Students will analyze why people migrate from other countries to the
America. They will assess the notion of “racial” identity in the U.S.
and the relevance of such in today’s America. They will evaluate the
extent to which racism and discrimination still exist in America. and
the degree to which America has been successful in achieving its
ideal of equality for all.
Inquiry Question: To what extent is immigration a problem in America?

Instructional Opening (10 minutes):
Procedures
1. The teacher will pose the following: America has had a long tradition of
immigration. Yet, at times, many immigrants have been less than welcome in this
country. What are some of the factors that contribute to these hostilities?
2. The teacher will guide the student’s discussion, listing their ideas on the board.
Engagement (25 minutes):
3. Students will observe several images (See Appendix A) and indicate what
stereotype many American would they think many Americans would make
regarding the images. The teacher will ask, “Do we make judgments based on
physical appearance of race?”
4. The teacher will lead the students in creating their own definition of “race”,
racism, and discrimination and indicate how such may be used against certain
groups of people. Is race simply skin color or eye shape? Is there a difference
between race and ethnicity? How is one’s racial identity determined? What is the
relevance of racial identity today?
5. Students will review various tables and charts reflecting immigration data over
the years (See Appendix A)
6. Students will review the Immigration Act of 1924 (See Appendix A) to
ascertain to what extent racial and ethnic identity where considered in immigration
policy.
7. Each student will evaluate the advantages and disadvantages of immigration
after viewing a brief video “Think Back: America’s Immigration Debate” (See
Appendix A).
Closure (15 minutes):
8. Finally, the inquiry question will serve as the exit ticket response in order to
ascertain any shift in their perception of the immigration issue.

9. Students will take a completion of lesson assessment which will be completed
independently.
Accommodations will be made for those students requiring such per their IEP.

Assessment

Students will complete a common daily assessment which will assess their ability
to apply knowledge of the concepts (DOK 4) they learn about the significant
factors.

Reflections

Student Work Sample 1 – Approaching Proficiency:
Student Work Sample 2 – Proficient:
Student Work Sample 3 – Exceeds Proficiency:
Appendix:
Think Back: America's Immigration Debate
Immigration Act of 1924
http://www.upa.pdx.edu/IMS/currentprojects/TAHv3/Content/PDFs/Immigration_
Act_1924.pdf
U.S. Census Bureau, Statistical Abstract 2000, Tables 5, 27, & 46-51
Dillingham Commission Report (1910) (For teacher review purposes only)
http://iiif.lib.harvard.edu/manifests/view/drs:3067941$2i
Dictionary of Races or Peoples (from the Dillingham Commission Report
1910) (For teacher review purposes only)
https://archive.org/details/dictionaryofrace00unitrich

Appendix A.

San Francisco’s Chinatown, 1880
A primary source by Workingmen's Party of California
View this item in the Collection.

Workingmen’s Party of California, “Chinatown declared a nuisance!”, 1880. (Gilder Lehrman Collection)
This Workingmen’s Party of California pamphlet, which is representative of widespread anti-immigration sentiment, attacks President
Ulysses S. Grant and calls San Francisco’s Chinatown “rampant with disease.” On May 8, 1882, President Chester A. Arthur signed
the Chinese Exclusion Act—the only immigration law in the United States history that targeted a specific country. The act suspended
immigration from China to the United States and prevented Chinese who were already in America from going home and reentering
the country, effectively stranding thousands of Chinese men and women in the United States. However, between 1882 and 1943,
when the act was repealed, tens of thousands of Chinese came to America illegally.

Chinatown, lantern slide by Arnold Genthe, ca. 1896. (Library of
Congress)

The photograph by Arnold Genthe depicts San Francisco’s Chinatown, the largest in the United
States, as a crowded but vibrant turn-of-the-century community where immigrants owned their
own businesses, raised families, and established schools.

QUESTIONS FOR DISCUSSION
View the pamphlet cover, the photograph, and the introduction. Then apply your knowledge of
American history in order to answer the questions that follow.
1. Under what conditions and for what purpose were Chinese originally encouraged to immigrate
to the United States?
2. Why did the Workingman’s Party of California decide to oppose Chinese settlement as a
“nuisance”?
3. Examine the photograph. How does it illustrate Chinese cultural pride? At the time it was taken,
what might antagonize some white Americans?
A printer-friendly version is available here.

Immigration cartoon, 1916

“The Americanese wall - as Congressman [John
Lawson] Burnett would build it ,” 1916. (Library of Congress, Prints and Photographs Division)
This political cartoon appeared as the nation debated new restrictions on immigration. After 1917, immigrants entering the United
States had to pass a literacy test. In the cartoon, the literacy test appears as an insurmountable barrier to a family of immigrants.
Uncle Sam peers out over the barrier, a flag behind him ironically proclaiming “the land of the free.” The law foreshadowed the 1924
National Origins Act, which ended the years of mass immigration.

QUESTIONS FOR DISCUSSION

Read the document introduction, examine the cartoon and apply your knowledge of American
history as well as evidence from the document in order to answer the questions that follow.
1. Examine all the images in the cartoon as well as the caption at the bottom. Make a list
answering the following questions.
•
•
•
•
•

Define the word “literacy.”
Identify the man at the top of the wall.
Who are the people in front of the wall? What do they have with them? Where are they
standing?
What does the flag say? Be familiar with the caption at the bottom.
Identify the items at the top of the wall and the items coming out of the wall.

2. Use the words of Uncle Sam in the caption to identify the challenge facing the people in front
of the wall.
3. Note the information in the attribution at the bottom of the cartoon. How will that help us
understand the meaning?
4. What audience would this cartoon be aimed at? Those in favor or those opposed to
immigration? Why?
5. Use the information from this cartoon to describe the opinion of the cartoonist toward the
1917 literacy test for immigrants to the United States.
A printer-friendly version is available here.

Analyze the above poster, along with FDR’s statement.

Lesson 3: Globalization and Immigration

Rationale

The debate over globalization has been intense. Able, articulate people
have used newspapers, magazines, television, radio, the internet, and
public meetings to debate trade and globalization. While Congressional
Republicans typically favor trade agreements, Democratic Presidents
have been willing to shepherd the agreement through Congress generally
without the support of the majority of their own party. What have been
the results of these agreements, both intended and unintended, upon the
economy? Who have the real winners in this increasingly globalized
economy? The current presidential campaign has placed a spotlight on
the entire matter, and may have “moved the needle” to have many
reexamine the entire international trade agreement philosophy. Is there a
relationship between international trade and immigration?
Inquiry Question:
To what extent does globalization affect U.S. immigration policy?

Instructional
Procedures

Opening (10 minutes):
1. Inquiry Question: To what extent does globalization affect U.S.
immigration policy? Students will respond to the question along with
specific examples as the class continues with examining the provisions of
the Constitution and its durability.
Engagement (40 minutes):
2. Students will read about the positions of those in favor of globalization
and those opposed to globalization prior to class and identified the
positions for each. (see Greg Ip’s article in Appendix)
3. Using a four corner debate (strongly agree, agree, disagree, or strongly
disagree), students will read the following statements and asked to defend
their stance:
Globalization represents free trade which promotes global economic
growth; creates jobs, makes companies more competitive, and lowers
prices for consumers.
Competition between countries is supposed to drive prices down. In many
cases this is not working because countries manipulate their currency to
get a price advantage.

Free trade provides poor countries, through infusions of foreign capital
and technology, with the chance to develop economically and by
spreading prosperity, and creates the conditions in which democracy and
respect for human rights may flourish.
Globalization has made the rich richer while making the non-rich poorer.
The government must be located close to the people in order to be
responsive and truly effective.
People must give up some of their rights, sometimes, in order to secure all
of their rights.
Students will move to the “corner” that best reflects their position.
Student will be asked to share their response to the statements along with
their justification. After all “corners” have had an opportunity to share
and defend its position students will be encouraged to switch corners
should they be persuaded by statements made by a classmate. At this
time, students will be allowed to question arguments put forward by other
“corners”. The class will then reassemble at their seats and commence a
thoughtful, respectful discussion.
4. After the four corner debate, students will construct a graphic organizer
where they will place their position. They will write a brief argumentative
statement that justifies their position.
Closure: Students will take a completion of lesson assessment which will
be completed independently. Accommodations will be made for those
students requiring such per their IEP.

Assessment

Reflections

Students will complete a common daily assessment which will assess
their ability to apply knowledge of the concepts (DOK 4) they learn
about the significant factors. Question: “How were your own views
revised or reinforced (confirmed) by the class discussion? It may be
that some students are more confused about their position AFTER the
“four corners” discussion. However, this is more authentic and
representative of real life where there may be no right or wrong
answer.
Student Work Sample 1 – Approaching Proficiency:
Student Work Sample 2 – Proficient:
Student Work Sample 3 – Exceeds Proficiency:
Appendix:

Effects of globalization
http://www.schooltube.com/video/8bb883a037ad48519957/TheEffects-of-Globalization
Effects of globalization on poverty
https://www.youtube.com/watch?v=J1lBwIrlj3k
U.S
(see charts, tables and graphs from this link in Appendix )
http://www2.census.gov/library/publications/2011/compendia/statab/131e
d/tables/foreign.pdf
Crossroads: Trade and Immigration Battles Of the Past Offer Lesson for
U.S.; In 1920s and 1980s, as Today, Political Response Is Key;
Crackdown vs. Compromise; Inadequate Potato Protection
Ip, Greg. Wall Street Journal, Eastern edition [New York, N.Y] 02
May 2006: A.1.
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OverlayEndAs Mr. [Daniel Tichenor] wrote in his 2002 book "Dividing
Lines: The Politics of Immigration Control in America," Congress passed
its first immigration quotas after being galvanized by a 1920 State
Department warning of a wave of "filthy" and "unassimilable" Jews
fleeing European persecution. Just as terrorism adds fuel to the issue
today, the 1920 "Red Scare" sowed worries that such immigrants carried
"Bolshevik revolution, anarchy and other forms of political radicalism,"
Mr. Tichenor wrote.
[Ronald Reagan] "at his core, really detested any government intervention
in the marketplace," Mr. [William Brock] says. He recalls telling his
Japanese counterparts that although Reagan would be challenged by
Congress, "no restraints would pass over his veto." To maintain good
relations with the U.S., the Japanese agreed in 1981 to limit exports of
automobiles to the U.S. to just below their 1980 levels for three years.
Similar agreements were reached covering motorcycles, semiconductors
and machine tools.
Federal Reserve chairman Ben Bernanke, a scholar of the Great
Depression, recently warned Congress that growing inequality threatens
the U.S.'s commitment to open markets. "Our society is based on
opportunity, it's based on flexibility in labor markets and product markets,

it's based in open and fair trade," he told lawmakers. "And all of those
things are at risk if a growing portion of the population feels they're not
sharing in the benefits from those changes."
•
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Surging immigration unsettles workers and prompts calls to stop the flow.
Congress ponders higher tariffs to protect struggling industries. Nationalsecurity fears heighten anxiety about foreigners. A growing gap between
the rich and the middle class fuels angst about globalization.
It sounds like today, but it could also be the 1920s. After a backlash
against immigration and a "Red Scare," the U.S. sharply limited the
inflow of immigrants for years. The Smoot-Hawley Tariff, conceived to
protect farmers, then helped trigger a trade war that deepened the Great
Depression.
It could also describe the 1980s. With factory layoffs blamed on imports
and public cries to limit illegal immigration, Ronald Reagan struck
compromises. His administration persuaded Japan to agree to "voluntary"
export restraints, coordinated a drop in the value of the dollar and
toughened immigration enforcement while granting amnesty to some. The
U.S. kept its doors open to goods, capital and people -- and its economy
prospered.
As America faces similar pressures today, what are the lessons? Buffeted
by similar political and economic tensions, these two periods had different
outcomes, largely due to how political leaders responded. These days,
leaders know better the dangers of closed borders than their 1920s
predecessors, and a return to that degree of isolationism seems unlikely.
But they also lack the political assets of their 1980s counterparts, and that
could make it hard to resist calls to restrict or even reverse America's
traditional openness to foreign goods, services and people.
"The potential for an explosion in protectionist sentiment is greater now
than it was" in the 1980s, says William Brock, who was Reagan's U.S.
Trade Representative after representing Tennessee in Congress for 15
years. "This is the least constructive atmosphere in my 40 or 50 years in

and out of government. People want to find someone to blame for almost
everything."
Romano Mazzoli, a former Democratic congressman from Louisville,
Ky., who co-sponsored immigration legislation in the 1980s, worries that
a failure to deal with illegal immigration could hurt the legal kind. "I like
to think we've come so far since the 1920s that we could never repeat"
that era's racially motivated immigrant quotas, says Mr. Mazzoli, whose
father emigrated from Italy in 1914. But, he adds, "The guy whose job is
on the line . . . may not have an economics degree from Harvard. What he
does have is the vote. And people like him can make troublesome noises
on Election Day."
American ambivalence about trade and immigration is nothing new even
when the economy is doing well. While globalization -- the increased
movement of goods, capital and people across borders -- may benefit
society as a whole, it tends to harm specific groups. Cheap imports, for
instance, are good for consumers but threaten U.S. companies making
rival products. And those harmed, whether farmers in the 1920s, auto
workers in the 1980s or small manufacturers today, can be vocal.
The 1920s backlash followed decades of heavy immigration from Eastern
and Southern Europe, which labor leaders and others believed threatened
the wages of native-born Americans. The 1980s backlash came after the
emergence of large, intractable trade deficits, in particular with Japan,
which were blamed for turning the industrial Midwest into the Rust Belt.
Today, immigration rates are back to levels not seen consistently since the
early 1920s, fueling an increasingly divisive debate highlighted by
demonstrations across the U.S. yesterday campaigning against the
possibility of new restrictions on immigration. At the same time, imports
now command their largest share of U.S. gross domestic product in two
centuries, according to Douglas Irwin, an economist specializing in trade
history at Dartmouth College. Cross- border merger deals are sparking
fears that overseas companies, some state-owned, could control vital U.S.
assets.
President George W. Bush has shown both protectionist and proglobalization streaks. He raised steel tariffs and tightened restrictions on
Chinese textile imports. But he also opposes broader tariffs on China,

unsuccessfully defended a proposed acquisition of some U.S. port
operations by a Dubai-based company and is lobbying for a guest-worker
program, the details of which he has left vague. Yet his lack of popularity,
political capital and bipartisan support makes it harder to prevail in
Congress, or even with his own party.
Senate Finance Chairman Charles Grassley, an Iowa Republican,
supported the 1986 immigration reform but opposes Mr. Bush's guestworker program. In 1986, "I was told amnesty along with employer
sanctions would solve our problems, and . . . it just led to an 11- millionperson problem," he says in an interview. "I've been burned once and am
not going to be burned twice."
The period from 1871 to 1914 is sometimes considered globalization's
golden age. With the United Kingdom leading the way, international trade
and finance flourished. As the U.S. became an exporter of manufactured
goods, it warmed to free trade. Before becoming president, William
McKinley was a leading protectionist in Congress. But by 1901, as
president, he began to espouse the benefits of reciprocated free trade,
most notably in the speech he gave in Buffalo the day before he was
fatally shot.
Woodrow Wilson reduced tariffs in 1913. But World War I ended the era
of globalization. Britain lost economic leadership. The gold standard was
abandoned. Republicans, then the party of protection, took back Congress
in 1919 and the White House in 1921. Determined to keep the U.S. free of
foreign entanglements, they refused to join the League of Nations and
after a deep recession, raised tariffs sharply in 1922.
The rest of the 1920s were prosperous for the U.S. and for the rich in
particular. But farmers struggled. Many took on debt to expand when
prices were high; foreclosures soared after the war when prices collapsed.
Herbert Hoover campaigned in 1928 for "limited tariff relief" for farmers.
In the subsequent Republican landslide all sorts of industries demanded
protection and Congress gave it. A year and a half later, Congress passed
the Smoot-Hawley Tariff of 1930, which raised 890 tariffs.
Legislators wanted to protect favored industries and largely ignored the
ramifications of their actions, says Mr. Irwin. "The inadequately protected
potato is a nationwide issue," intoned Rep. Carroll Beedy, a Maine

Republican. Willis C. Hawley, a Republican from Oregon and a cosponsor of the tariff bill, said the law did not "exclude foreign products
from our markets, but does propose that such products shall not come into
this country to the detriment of the American producers and wage
earners."
Over 50 countries sent letters to the U.S. government to protest, Mr. Irwin
says. Smoot-Hawley helped bring a new government to power in Canada
that retaliated against the U.S. All this contributed to a collapse in global
trade and exacerbated the Great Depression, although historians differ as
to the extent.
"Congressional trade policy is very heavy-handed, doesn't take into
account all the interests at stake and can lead to an incredible foreign
backlash that can be very difficult to unwind or defuse," says Mr. Irwin.
The 1920s also saw a reaction against immigration. The annual arrival of
about a million immigrants from 1905 to 1914 aroused resentment among
native-born workers and resistance from labor unions that felt the
competition depressed wages. The reaction was drenched with racism.
"Russian Jews, Hungarians, Greeks and Italians were viewed as inferior to
earlier stock immigrants: the Irish, English, Scandinavians and Germans,"
says Daniel Tichenor, a political scientist at Rutgers University.
As Mr. Tichenor wrote in his 2002 book "Dividing Lines: The Politics of
Immigration Control in America," Congress passed its first immigration
quotas after being galvanized by a 1920 State Department warning of a
wave of "filthy" and "unassimilable" Jews fleeing European persecution.
Just as terrorism adds fuel to the issue today, the 1920 "Red Scare" sowed
worries that such immigrants carried "Bolshevik revolution, anarchy and
other forms of political radicalism," Mr. Tichenor wrote.
The first attempt to reduce immigration, a literacy test, was vetoed by
Wilson in 1915, but Congress overrode him in 1917. Shortly after Warren
Harding took office in 1921, Congress passed the Quota Act, dramatically
cutting inflows. In 1924, it dictated that immigrant inflows should reflect
the ethnic makeup of the U.S.
The consequences were profound. Many Jews fleeing Nazi Germany
could not enter the U.S. As it happens, fears that immigrants wouldn't

assimilate proved unfounded, Mr. Tichenor says. "Over the next decades
they assimilated culturally, politically, economically, educationally just
fine."
After World War II, the U.S. abandoned its isolationist stance and helped
create the United Nations, the General Agreement on Tariffs and Trade
and the International Monetary Fund. In the two decades that followed, a
wealthy and open U.S. facilitated a new era of globalization.
But as economic growth slowed in the 1970s, the U.S. saw its competitive
edge slip. Congress rewrote trade laws allowing industries to more easily
obtain protection from overseas competition. When Reagan took office in
1981, there were many proposals in Congress to slash the flow of
imported cars from Japan, recalls Mr. Brock, the former trade
representative.
Reagan "at his core, really detested any government intervention in the
marketplace," Mr. Brock says. He recalls telling his Japanese counterparts
that although Reagan would be challenged by Congress, "no restraints
would pass over his veto." To maintain good relations with the U.S., the
Japanese agreed in 1981 to limit exports of automobiles to the U.S. to just
below their 1980 levels for three years. Similar agreements were reached
covering motorcycles, semiconductors and machine tools.
Mr. Brock says Reagan was popular enough to veto any trade bill he
didn't like. That contrasts with Congress's willingness to defy Mr. Bush's
veto threat when it moved to block the recent ports deal.
At the same time, U.S. manufacturers complained that the strong U.S.
dollar and weak Japanese yen gave Japanese companies an unfair
advantage. In 1985, to fend off protectionist sentiment from Congress,
Reagan's influential Treasury Secretary James Baker coordinated an
international effort to drive the dollar down, principally through massive
selling of dollars by world central banks. That eventually helped narrow
the trade deficit by making imports more expensive and exports cheaper.
Gary Hufbauer, a trade expert at the Institute for International Economics,
a Washington, D.C., think tank, says Reagan "opportunistically allowed
protection, to deal with congressional pressures at the moment." Free

trade made little progress but it didn't suffer lasting setbacks either.
A similar dynamic occurred with immigration. By the 1980s, Mexico's
stagnant economy and growing population led between three and six
million Mexicans to seek a new life in the U.S., albeit an illegal one. That
sparked a growing clamor to crack down. In 1981, Mr. Mazzoli and
Wyoming Republican Senator Alan Simpson introduced a bill that would
punish employers for hiring illegal immigrants, require Americans to
show an identification card to get a job and put some illegal immigrants
on the path to citizenship.
Pro-immigration critics of the bill compared the ID card to "dog tags" or
"bar codes" while anti-immigration critics said it would reward
lawbreakers and displace Americans from their jobs. Mr. Mazzoli says it
passed because of broad, bipartisan support: The bill was rooted in the
recommendations of a Carter-era bipartisan commission, sponsored by a
Republican senator and a Democratic congressman, and signed by
Reagan. Ultimately, about three million illegal immigrants took advantage
of the amnesty, and immigration -- both legal and illegal -- rose over the
next two decades.
These compromises allowed globalization to advance but did not remove
some underlying irritants. Income inequality has continued to widen.
Domestic auto makers have lost more market share to foreign brands. The
trade deficit has ballooned to new records. The number of illegal
immigrants has soared. Gordon Hanson, an economist at the University of
California at San Diego, says the 1986 law may have unintentionally
"legitimized" the hiring of illegal immigrants because it didn't require that
companies ensure the authenticity of their employees' documentation.
President Bush has emphasized the dangers of turning away from the
world. "What I hope you don't see is a nation that loses its nerve and
becomes isolationist and protectionist," Mr. Bush told an audience in
Irvine, Calif., last week, defending his proposed guest-worker program.
"What I hope you don't see is a nation that loses its confidence in the
capacity to trade with countries like China."
Yet progress on opening borders has been difficult under Mr. Bush. The
U.S. has signed an array of bilateral and regional trade deals but hopes are
fading for a broader world-trade pact before Mr. Bush's negotiating

authority expires in mid-2007. Congress is now drafting tighter
restrictions on foreign investment in the U.S., and the fate of Mr. Bush's
proposed guest-worker program is uncertain.
Although some of these setbacks are beyond his control, Mr. Bush's lack
of personal popularity and bipartisan support has hampered his ability to
promote pro-globalization policies. Rep. Sander Levin, a Michigan
Democrat who has supported trade deals in the past, has opposed many
negotiated by Mr. Bush. Unlike Reagan or Bill Clinton, he says, the
president hasn't accommodated Democrats' concerns, such as worker
protection in trade pacts.
Federal Reserve chairman Ben Bernanke, a scholar of the Great
Depression, recently warned Congress that growing inequality threatens
the U.S.'s commitment to open markets. "Our society is based on
opportunity, it's based on flexibility in labor markets and product markets,
it's based in open and fair trade," he told lawmakers. "And all of those
things are at risk if a growing portion of the population feels they're not
sharing in the benefits from those changes."

Lesson 4: America’s Immigration Policy for the
Future?

Rationale

The United States was created as a land of opportunity asserting that
its doors are open to all. Yet there have been times through its
history that such claims and assertions have been tested. Policies
addressing how to address immigration have varied, at times
yielding to public sentiment of the era. Who should be allowed to
enter the United States? Under what circumstances should people
be allowed to enter? Who should benefit from immigration, the
newcomers, the receiving country, or the country of origin?
Should America’s borders be open, with limitations? Could and
should we deport 10-12 million “undocumented” or “illegal” aliens?
Is it wrong to refer to “undocumented” or “illegal” aliens as
“illegal” immigrants since the term “undocumented immigrants” is
an oxymoron?
What would a thoughtful, effective immigration policy look like?
And, how do we establish said policy when Congress and the
President are not willing to engage in meaningful dialogue for true
reform? C o u l d o r s hould someone actually be banned from
entering the country because of their religion, or race, or ethnicity?
Regrettably,
in the thinking
of most the
Americans
today, this
is what
Inquiry Question:
What should
immigration
policy
of the
has
happened
in
the
past.
United States be for the future?

Instructional
Procedures

Day 1 should be used for research
Day 2 (continue with the following)
Opening (15 minutes):
1. Teacher will read to the class the Inquiry Question: What should
the immigration policy of the United States be for the future?
2. The teacher will lead students in a brainstorm by soliciting initial
student responses to the inquiry question and listing their ideas on the
board. Students will have prepared for the questioning following
independent research of varying perspectives by authors of on the
issue that are of different racial and ethnic backgrounds. The teacher
will ask students for specific examples as the class examines what
reforms are necessary and would be the most practical in light of the
current political landscape where one presidential candidate is
calling for “building a wall at our border” and a “temporary ban on
the immigration of Muslims.”

Engagement (30 minutes):
Students will individually read the attached handout and
brief summaries of recent bills that have been proposed in
Congress related to immigration reform.
After reading the bills, students will answer the
following questions:. Why do you think these proposals
failed? What is needed to gain approval for meaningful
immigration reform?
4. Next, following reading and reviewing (for homework)
varying perspectives of Americans on the issue that are of
different racial and ethnic backgrounds students will write
down their own proposals for immigration reform or decide to
keep the current policy with an explanation of why the law
should not change.
5. The teacher will lead class in an analysis of tables and
charts germane to immigration statistics.
6. The students will then be placed into small groups where they
will evaluate the policy proposals devised by their peers. They
will draw a graphic organizer that includes the degree to which
they are in agreement with the proposals (strongly agree, agree,
disagree, strongly disagree). They should experience new insights
that they may not have considered.
7. The students will engage is a robust discussion, through
consensus, determine which proposals are the most plausible in
gaining acceptance in Congress and the President and then
collaborate on refining a group position to be presented to the
entire class. The teacher will walk around the room and asking
probing questions.

Assessments

8. The class will reassemble and each group will share their
proposed policy which will be shared with the entire class
through deliberation, and provide examples to support their
positions.
Formative Assessment: Student will engage in deliberation
with following their independent research on their selfClosure
(15 readings
minutes):
willImmigration
take a completion
selected
onStudents
America’s
policy.of
They will
lesson
assessment
which will be findings,
completedalong
independently.
present
their information,
with supporting
evidence, conveying a clear and distinct perspective, and
Accommodations
will be made
for those students
suchof
listening attentively
and respectfully
to a requiring
full range
per positions
their IEP. on the topic. (assessment rubric in Appendix)

Summative Assessment: Students will complete a common
assessment by writing an editorial which will assess their
ability to apply knowledge of the concepts (DOK 4) they learn
about the significant factors.(assessment rubric in Appendix)
Question: “What should the immigration policy of the United
States be for the future?”

Reflections

Student Work Sample 1 – Approaching Proficiency:
Student Work Sample 2 – Proficient:
Student Work Sample 3 – Exceeds Proficiency:
Appendix: America’s 11 Million
http://www.ncsl.org/research/immigration/federal-issuesimmigration.aspx
http://www.ncsl.org/research/immigration/comprehensiveimmigrationreform-act-of-2006-summ.aspx
http://abcnews.go.com/ABC_Univision/Politics/1986amnesty/story?id=18971179
http://www.theatlantic.com/politics/archive/2015/10/im
migration-act-1965/408409

.

Lesson Plan Template

Kevin M. Smith

Page 8 of 10

Lesson Plan Template

Kevin M. Smith

Page 9 of 10

Employment-based visas for permanent immigration are dedicated to the nation's economic and labor
market needs. Employment-based immigration is limited to 140,000 visas per year, and has accounted for
between 12 percent (in 2003) and 22 percent (in 2005) of legal immigration in the last decade. In FY2011,
it was 13 percent. Employment-based green cards are available for five categories of workers, the
majority of whom must be sponsored by their employer.

Table 2. Employment-Based Immigration Channels and Numerical Limits
Category
Name

Composition

Annual Cap

EMPLOYMENT CHANNEL**
1stPreference

Foreign nationals of "extraordinary ability;"
outstanding professors and researchers;
multinational executives and managers

40,040

2ndPreference

Foreign nationals who hold advanced degrees or
demonstrate exceptional ability in the sciences,
arts, or business

40,040

3rdPreference

"Skilled workers" (foreign nationals capable of
performing skilled labor, requiring at least two
years of experience); "professional workers"
(foreign nationals who hold at least a baccalaureate
degree); and "other workers" (foreign nationals
capable of performing unskilled labor)

40,040; but no
more than
10,000 visas
are available
for the
subcategory of
"other
workers"++

4thPreference

"Special Immigrants," including Afghan/Iraqi
translators, international organization employees,
and religious workers

9,940

5thPreference

Immigrant investors

9,940

* At least 77 percent of the total visas available to the 2nd Family Preference (2A and 2B)
must be allocated within the 2A category.
** Under the Immigration and Nationality Act (INA) 203(b), the statutory caps for the
employment-based categories are listed as percentages of the worldwide level of employmentbased visas. Table 1 calculates the actual number of visas allocated in each category in
accordance with the current 140,000 annual “floor” of employment-based visas.
++ The Nicaraguan and Central American Relief Act (NACARA), Pub. L. 105-100
(November 19, 1997), further limited the number of visas that may be issued in the 3rd
preference “other” category, by allowing a reduction of up to 5,000 of the 10,000 visas
allocated to this category to offset visas issued to NACARA beneficiaries.

Source: Immigration and Nationality Act (INA) 201, 203, 204.

Table 1. Immigrant Population by
Country
of Birth Residing in the United States,
Lesson
Plan
1960
to Template
2011

Sending Country

Estimate

Percentage

Mexico

11.7 million

29

China (inc. Hong Kong)

1.9 million

5

India

1.9 million

5

Philippines

1.8 million

4

El Salvador

1.3 million

3

Vietnam

1.3 million

3

Cuba

1.1 million

3

Korea

1.1 million

3

900,000

2

851,000

2

Source: MPI Data Hub, available
online. Dominican Republic
Guatemala

Figure 1. Foreign Born Population by Region of Origin, 2011

Note: Latin America includes: South America, Mexico, and the Caribbean; Northern America
includes Canada, Bermuda, Greenland, and St. Pierre and Miquelon

